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Writerçs Workshop Unit 
Editing 

 

Introduce 

"Editing"  

Read Little Monster Becomes an Author  by Rozanne Lanczak Williams.  

Discuss:    (1) Little Monster's Idea (2) What Little Monster Did to Write His Story  

 

Share, "Today we will talk about the third step of the Writing Process.  Remind 

students that PREWRITING is "getting ready to write" and DRAFTING is "getting 

words down on paper."  Share that often authors realize that things need to be 

fixed in their story.  When the go back and fix something in their story, they are 

EDITING.  When an author EDITS, they "make their writing more readable, 

understandable, and enjoyable to read."  

 

Encourage writers to look for things in their story that they can EDIT (fix).   

 

¶ Little Monster 

Becomes an 

Author by 

Rozanne 

Lanczak 

Williams  
 

 
 

¶ Anchor Chart 

Materials for 

Writing Process 

Charts  

 

OR 

 

¶ Premade 

Writing Process 

Chart from 

Teac her Store  

 

OR 

 

¶ Premade 

Writing Process 

Chart that you 

Created  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: 

Determining 

WHAT The 

Problem Is  

Gather students around the carpet area.  

Ask, "Have you ever found something that needed to be fixed?"  

Facilitate discussion - allow students to share their experiences with finding broken things and fixing broken things.  

Tell students that today's book will help us all to become better writers.  

Read Fix-It by David McPhail OR read The Fixits by Ann Mazer.  

Facilitate discussion about WHAT needed fixing, WHY it needed to be fixed, WHO fixed it, and HOW it was fixed.  

Say, "When I have written a story, I always read it out loud when I am finished."  

        "Is it a good thing to read what I wrote when I finish?"  

        "Good writers read what they wrote when they are done.   They even share it with others."  

        "Sometimes when I read what I wrote, I see or hear problems."  

        "Let me show you  what I mean."  

        "I am going to read to you what I wrote this morning.ó 

        òI want you to listen and look for any problems that I might have." 

SAMPLE problems:   

Ǐ capitalization    

Ǐ spacing    

Ǐ punctuation    

Ǐ spelling    

Ǐ repeated words   

Read pre -writte n story to the class.  

When finished, guide the class in determining WHAT needed to be fixed.  

Say, "Now I'd like you to pretend that  your eyes and ears are like binoculars."  

        "Use your eyes and ears to decide WHAT needs to be fixed in my story."  

Based on student responses, use highlighter tape to mark where fixing needs to occur.  

Commend students on their ability to listen for and look for problems.  

Share, "Tomorrow we will continue working with this story.   We will talk about WHY the problems need to  be fixed."  

Remind students that good writers read their writing when they are finished.    

Remind students that good writers listen and look for problems as they read their writing.  

Encourage students to read their writing and listen and identify WHAT prob lems need to be fixed.  

Dismiss students for Writer's Workshop.   

Fix It  

by David McPhail  

 

 

The Fixits  

by Anne Mazer  
 

Boxes 
 
Boxes!Everywhere.  in my  

 

bedroom, in my KiTchen, in my   

 

living Roo M.  What will I doo  with  

 

all these boxes ?  pack of  

 

course...because I'M MOVING!  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing  So It Is 

Better: 

Determining 

WHY There Is A 

Problem  

Gather students around the carpet area.  

Briefly discuss what was learned yesterday . 

Say, òGood readers read their writing to find WHAT problems need to be fixed. ó 

Tell students that today's book will hel p us all to become better writers.  

Read Fix-It Duck  by Jez Alborough.  

Facilitate discussion about WHAT needed fixing, WHY it needed to be fixed, WHO fixed it, and HOW it was fixed.  

Say, "I am going to read to you what I wrote yesterday."  

Read pre -written story to the class.  

When finished, guide the class in remembering WHAT needed to be fixed.  

Say, "We highlighted problems that we found in my story."  

Say, "You were very good detectives and you found WHAT the problems were."  

Say, "Today, let's talk about WH Y these are problems."  

Discuss problems marked by the highlighter tape.  

SAMPLE problems:  

Ǐ capitalization    

Ǐ spacing    

Ǐ punctuation    

Ǐ spelling    

Ǐ repeated words   

Talk about why it would be a problem to leave each mistake in the story.  

Commend students on their ability to determine WHAT the problems  are . 

Commend students on their ability to know WHY they are problems.  

Share, "Tomorrow we will continue working with this story.   We will talk about WHO can fix these problems."  

Remind students that good writers read their writing when they are finished.    

Remind students that good writers listen and look for problems as they read their writing.  

Remind students that good writers think about why the problems need to be fixed.  

Encourage students to read their writing and  listen and identify problems that need to be fixed..  

Encourage students to think about WHY the problems need to be fixed.  

Dismiss students for Writer's Workshop.   

Fix it Duck  

by Jez Alborough  

Boxes 
 
Boxes!Everywhere.  in my  

 

bedroom, in my KiTchen, in my  

 

living Roo M.  What will I doo  with  

 

all these boxes ?  pack of  

 

course...because I'M MOVING ! 
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: 

Determin ing 

WHO Can Fix 

The Problem  

Gather students around the carpet area.   Briefly discuss what was learned yesterday -  

Ǐ Good readers read their writing to find WHAT problems there are.  

Ǐ Good readers read think about WHY the problems need to be fixed.  

Tell studen ts that today's book will help us all to become better writers.   Read Who Can Fix It ? by Leslie Ann 

MacKeen OR read Turtle and Snake Fix It  by Kate Spohn.   Facilitate discussion about WHAT needed fixing, WHY it 

needed to be fixed, WHO fixed it, and HOW it was fixed.   Say, "I am going to read what to you what I wrote a 

few days ago."    Read pre -written story to the class.   When finished, guide the class in remembering WHAT 

needed to be fixed and WHY it needed to be fixed.   SAMPLE problems:  capitalization      spacing     punctuation       spelling      repeated words   

 

Say, "You were very good detectives and you found WHAT  

the problems in my story were .  You also were able to think about  

WHY the problems needed to be fixed.  "Today, let's talk about WHO  

will be able to fix these problems."    

 

Review problems marked by the highlighter tape.   Commend students on their  

ability to determine WHAT the problems are.   Commend students on their  

ability to know WHY they are problems.   Say, "We know we can't leave the se  

problems in the story.   They are problems that need  to be fixed."  

Ask, "WHO could fix these problems?"  

Say, "Writers fix the problems that they find in their writing."  

Ask, "What about if an author [writer] feels that they can't fix the problem,  

WHO e lse could they get to help?"  

Commend students on their ability to determine WHO is able to fix problems in writing.  

Share, "Tomorrow we will continue working with this story.   We will talk about HOW problems can be fixed."  

Remind students that good writers   

Ǐ read their writing when they are finished,  

Ǐ identify WHAT the problems are as they read their writing,  

Ǐ think about WHY the problems need to be fixed, and  

Ǐ determine WHO can fix the problems.   

Encourage students to read their writing and listen and iden tify WHAT problems need to be fixed.  

Encourage students to think about WHY the problems need to be fixed and determine WHO could fix them.  

Dismiss for Writerõs Workshop. 

Who  Can Fix It? by Leslie 

Ann MacKeen  

 

 

Turtle and Snake Fix It  by 

Kate Spohn  

 

Boxes 
 

 

Boxes!Everywhere.  in my  

 

bedroom, in my KiTchen, in 

my  

 

living Roo M.  What will I doo   

 

with all these boxes ?  pack  

 

of course...because I'M  

 

MOVING!  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: 

Determining 

HOW The 

Problem Can 

Be Fixed 

Gather students arou nd the carpet area.  Briefly discuss what was learned yesterday -  
Ǐ Good readers read their writing to find WHAT problems there are.  

Ǐ Good readers read think about WHY the problems need to be fixed.  

Ǐ Good readers determine WHO could fix the problems that need  to be fixed.  

Tell students that today's book will help us all to become better writers.  Read Mr. Fix It by Joy Cowley.  

Facilitate discussion about WHAT needed fixing, WHY it needed to be fixed, WHO fixed it, and HOW it was fixed.  

Say, "I am going to read  to you what I wrote a few days ago."  Read pre -written story to the class.  

Guide the class in remembering WHAT needed to be fixed and WHY it needed to be fixed and WHO could fix it.  

Say, "You were very good detectives and you found WHAT  the problems in my  story were.  You also were able to think about WHY the 

problems needed to  be fixed.  And yesterday, you helped me to determin e WHO could fix these problems.  Today, let's talk about HOW to fix 

the problems."   Review problems marked by the highlighter tape .  Commend students on their ability to  
Ǐ determine WHAT are problems  

Ǐ know WHY they are problems  

Ǐ decide WHO could fix the problems  

Say, "We know we can't leave these problems in the story.   They are problems that need to be fixed."  

Ask, "WHO could fix these  problems?  HOW could these problems be fixed?   Let's start with the first one.   We will fix these problems together."  

Work with children to fix the problems: capitalization      spacing     punctuation       spelling      repeated words   

Commend students on their ability to determine HOW problems can be fixed.   Say, "Finding WHAT the problems are,  knowing  WHY they are 

problems,  deciding  WHO will fix them, and  knowing  HOW to fix them is very important.  There is a special word that I want you to know 

about."   Write the word "Editing" on the board.    

Share with the class that what we have been working on the past few days is called "Editing" - - 
Ǐ finding WHAT the problems are   

Ǐ knowing WHY they are problems   

Ǐ deciding WHO will fix the problems    

Ǐ knowing HOW to fix the problems   

Share, "Tomorrow we will all get a new writing tool that will help us when we are editing our stories."    

Remind students that good writers   
Ǐ read their writing when they are finished   

Ǐ identify WHAT the problems are   

Ǐ think about WHY the proble ms need to be fixed   

Ǐ determine WHO can fix the problems   

Ǐ decide HOW the problems will be fixed   

Encourage students to read their writing and listen and identify WHAT the problem areas, WHY the problems need to be fixed, d etermine 

WHO could fix the problems , and decide HOW the problems will be fixed.  

 
Mr. Fix It   

by Joy Cowley  

 

 

Toolbox Twins   

by Lola M. Schaefer  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: Using An 

Editing 

Checklist  

 

 

Gather students around the carpet area. 

Briefly discuss what was learned the past few days... 

Say, "Finding WHAT the problems are, knowing WHY they are problems, deciding  WHO will fix them, and knowing HOW to 

fix them is very important."   

Tell students that today's book will help us all to become better writers.  

Share that the book is about a dog name Charlie. 

Say, "Charlie lives on a farm, but really wants to live in the city."  

       "Charlie writes a newspaper ad/article saying that he wants a new owner so he can live in the city."  

       "After he does this, he begins to receive lots and lots of letters in the mail from people who want to own him."  

       "But....Charlie has RULES about what kind of owner he wants."  

       "Let's read the book to see how Charlie handles all the letters from people who want to own him."  

Read Charlie's Checklist by Rory Lerman. 

Define the word "checklist" with student help.  

Discuss the checklist that Charlie used. 

Discuss how Charlie used the checklist. 

Discuss how the checklist was helpful to Charlie. 

Say, "This book helps us to become better writers, because we now know that using a checklist can be useful."  

Say, "We are going to use a new writing tool that will help us to become b etter writers.   It is similar to a checklist."  

Point to the empty pencil ANCHOR CHART on the wall. 

Say, "Beginning tomorrow, we are going to put pictures and words on that pencil."  

Say, "The pictures and words will be our Writing Checklist."  

Dismiss students for Writer's Workshop.   

 
Anchor Chart  

 

Charlie's Checklist   

by Rory Lerman  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: Using An 

Editing 

Checklist  ð  

 

Do My Words 

Match My 

Illustration  

(Picture) ? 

Wear mismatched socks and  inappropriate shoes [for a teaching job] to the mini lesson.   Do not draw attention to them!  
 

Gather students around the carpet area.   Briefly discuss what was learned the past few days.  Say, "Finding WHAT the 

problems are, knowing WHY they are problems,  deciding WHO will fix them, and  knowing HOW to fix them is very important."  

Tell students that today's book s will help us all to become better writers.   Say, "We've been leaning about finding probl ems, 

and today's book s will help us with finding problems in our writing."   Share that the first book is about shoes.    
 

Read Shoes Shoes Shoes by Ann Morris.   By this time, students will have likely noticed your inappropriate  shoes [not 

appropriate for th e job/time of year].   Ask, "What's my problem ?"  Facilitate discussion about why having the "right" shoes is 

impo rtant for getting the job done.  Refer to book to support the discussion.   Pull off the inappropriate shoes, to reveal the 

socks, but don't dra w attention to them at this point.   Share that the second book is about socks.    
 

Read A Pair of Socks  by Stuart Murphy.   By this time, students will have likely noticed your mismatched  socks. 

Ask, "What's my problem ?"  Facilitate discussion about why matc hing socks are important.   Refer to the book to support the 

discussion.  Ask, "How can I fix my problem ?"  Discuss possible solutions and then fix the problem by pulling off one sock and 

pulling on a matching pair of socks.   Say, "When I don't have the 'ri ght' shoes on for my job, I can't do my job correctly.   I need 

my shoes to match  my job.   When my socks don't match, I have a problem .  I need my socks to match  each other.  Having 

shoes that match  my job, and having socks that match  each other, reminds  me  of my writing.   
 

Ask, "What do books have in them?" [words & pictures]   Say, "Good writer's make sure that their pictures match  their words!"   

Ask, "Did Ann Morris do a good job of matching her words to her pictures in this story [show book]?"  

Ask, "Did Stuart Murphy do a good job of matching his words to his pictures in this story [show book]?"   Say, "Good writer's 

make sure that their pictures match  their words!"    
 

Show the class the first picture for the ANCHOR CHART.   Ask, "What does this paper show us and say?"   Say, "Yes, it is a picture 

of a sun, and it has the word 'sun' under the picture of the sun."   Ask, "Does this picture match this word?"   Remind students 

that good writers make sure that their pictures match  their words.   Say, "We can use thi s picture of a sun, with the word 'sun' 

under it to help us remember what good writers do.    
 

Point to the empty pencil ANCHOR CHART on the wall.   Say, "Let's glue this onto our pencil checklist to help us remember 

what good writers do."   Glue the picture to the pencil.   Remind students that the pencil can be used like a checklist.   Say, 

"Today we learned about making sure that our words match our text.   If our words don't match our text, that is a prob lem and 

we can fix the problem.  We can use this pictur e to remind ourselves that we need to make sure our words match our text."   

Ask, "What could we do if they don't match?"   Conclude that if the picture doesn't match the words, the picture has to 

change or the words have to change.  
 

Refer to the ANCHOR char t again.   Say, "We are going to be adding more pic tures to this pencil checklist.  The pictures and 

words will be our Writing Checklist."   Dismiss students for Writer's Workshop.   

 
Anchor Chart  

 

 

Shoes, Shoes, Shoes  

by Ann Morris  

 

 

A Pair of Socks   

by Stuart Murphy  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: Using An 

Editing 

Checklist  ð  

 

Did I Start My 

Sentences With 

a Capital 

Letter?  

Gather students around the carpet area.  Briefly discuss what was learned the past few days.  Say, "Finding WHAT the 

probl ems are,  knowing WHY they are problems,  deciding WHO will fix them, and  knowing HOW to fix them is very important."   

 

Point to the pencil ANCHOR CHART on the wall.  Say, "Yesterday we learned about making sure that our pictures match  their 

words.  If our p ictures don't match  their words, that is a problem and we can fix the problem."  Tell students that today's book 

will help us all to become better writers.  Say, "We've been leaning about making our writing even better.  Today we are 

going to start learnin g about a new problem to look for when we check our writing."  

 

Read The Big and Little ABC  by Sandra Ure Griffin.  Generate discussion about how the letters of the alphabet are similar and 

different.  Ask, "Why do we have little and big [uppercase and lowe rcase] letters in our alphabet?"   Discuss as needed.  

 

Do a whole class ABC sort.   Display the letter tiles, magnets, cards, etc. on the board, pocket chart, etc.  Display the category 

cards - - uppercase and lowercase.  Allow students to sort letters accor ding to two traits: UPPERCASE  and  lowercase.  Come 

to the conclusion that letters are either written in UPPERCASE or lowercase format.  Come to the conclusion that we need 

both upper and lower case letters.  

 

Point to the pencil ANCHOR CHART on the wall.  S ay, "We learned about making sure that our words match our text.  Now we 

are ready to add another picture to the pencil."   

 

Show picture of the 'GO' sign with the uppercase 'A' underneath.  Ask, "What does this paper show us and say?"  Say, "Yes, it  is 

a picture of a GO sign, and it has an uppercase 'A' under it.  The 'GO' sign reminds us that we always start our sentences with  

a capital letter [uppercase letter].  Glue the second sign to the pencil ANCHOR chart.  

 

Remind students that good writers make sur e that their pictures match  their words.  Say, "We can use this picture of a sun, with 

the word 'sun' under it to help us remember what good writers do."  Remind students that good writers start their sentences 

with a capital letter.  Say, "We can use this  picture of a GO sign, with the capital 'A' under it to help us to remember what 

good writers do."  Dismiss for Writer's Workshop.   

 
Anchor Chart  

 

 

The Big and Little ABC   

by Sandra Ure Griffin  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It I s 

Better: Using An 

Editing 

Checklist  ð  

 

Did I Use Finger 

Spaces?  

Gather students around the carpet area.  Briefly discuss what was learned the past few days.  Say, "Finding WHAT 

the problems are,  knowing WHY they are problems,  deciding WHO will fix them, and  knowing HOW to fix them is 

very important."  

 

Point to the pencil ANCHOR CHART on the wall.  Say, "Yesterday we learned about making sure that our pictures 

match  their words.  If our pictures don't match  their words, that is a problem and we can fix the  problem."  Tell 

students that today's book will help us all to become better writers.  Say, "We've been leaning about making our 

writing even better.  We learned that we start our sentences with a capital letter.  If we didn't start our sentence 

with a ca pital letter, that is a problem, and we can fix the problem."  

 

Tell students that today's book will help us all to become better writers.  Say, òWe've been leaning about finding 

problems, and today's book will help us with finding problems in our writing.ó 

 

Select one of the books to read {or choose another book about overcrowding}  

 

Read the book.  Facilitate discussion about how the characters were overcrowded.  Say, "Sometimes if I am in a 

hurry, the letters and words in my writing get overcrowded."  ( The writers, at this time in the year, will have had 

previous mini lessons about finger spaces.)  

 

Point to the pencil ANCHOR CHART on the wall.  

 

Glue the POINTING finger sign up on the editing pencil ANCHOR CHART checklist.  Remind students that good 

writers make sure that their pictures match  their words.  Say, "We can use this picture of a sun, with the word 'sun' 

under it to help us remember what good writers do."  Remind students that good writers start their sentences with 

a capital letter.  Say, "We can use this picture of a GO sign, with the capital 'A' under it to help us to remember 

what good writers do."  Remind students that good writers leave spaces between their words.   Say, "We can use 

this picture of a pointing finger to help us to remember what good writers do."  Conclude that spaces should be 

put between letters and words.   Dismiss students for Writer's Workshop.  

 
Anchor Chart  

 

 

 
No Room to Swing a Cat  

by Ralph Steadman  

 

 
A Crowded Ride in the 

Countryside   

by Frank B. Edwards  

 

 
The Kid with Too Many Pets  

by Harland Williams  

 

 
 Too Many Chickens  by 

Paulette Bourgeois  
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: Using An 

Editing 

Ch ecklist  ð  

 

Did I Stretch My 

Words?  

Gather students around the carpet area.  Briefly discuss what was learned the past few days.   

 

Point to the pencil ANCHOR CHART on the wall.  Remind students that good writers make sure that their pictures match  their 

words.  Say, "We can use this picture of a sun, with the word 'sun' under it to help us remember what good writers do."  Remin d 

students that good writers start their sentences with a capital letter.  Say, "We can use this picture of a GO sign, with the  

cap ital 'A' under it to help us to remember what good writers do."  Remind students that good writers leave spaces between 

their words.  Say, "We can use this picture of a pointing finger to help us to remember what good writers do."  Say, "We've 

been leaning  about how to make our writing better."  

 

By this time of year, students should have already participated in mini lessons about stretching out words .  Revisit the books 

you shared during those mini lessons.  

 

Show your arm, a piece of gum, and a rubber band.   Ask, "How do these things help us to spell better?"  

Facilitate discussion.   

Ǐ we can use them to help us stretch out words   

Ǐ they are tools to help us remember to stretch out words   

 

Show the  class the fourth picture for the ANCHOR CHART.  Ask, "What does this paper show us?"  Say, "Yes, it is a picture of a 

boy with his arms stretched to his sides."  Ask, "What do you think this picture will help us to remember about spelling word s?"  

Remind students that good writers stretch out their words to hear as many sounds in the word as possible.  Say, "We can use 

this picture of the boy with stretched out arms, to help us remember that."  

Point to the pencil ANCHOR CHART on the wall.  Say, "Let's glue  this onto our pencil checklist to help us remember what good 

writers do."   

 

Glue the picture to the pencil.  Remind students that the pencil can be used like a checklist.  Say, "Today we learned about 

making sure that we stretch out our words as much as possible.  If we stretch out our words, and listen very carefully for all the 

sounds in the words, we will be better writers.  We can use this picture to remind ourselves that we need to stretch out our 

words."  Dismiss students for Writer's Workshop.  

 
Anchor Chart  

 

 
How Far Will a Rubber 

Band Stretch ? 

by Mike Thaler  

 
Bubble Gum, Bubble Gum   

by Lisa Wheeler  

 
Double Bubble Trouble   

by Judy Bradbury  

 
Arms, Elbows, Hands, and 

Fingers by Lola Shaefer  

 

 
Arms, Legs, and Other 

Limbs by Allan Fowler  

http://www.jmeacham.com/spelling.strategies.htm
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Writerçs Workshop Unit 
Editing 

 

We Can Fix Our 

Writing So It Is 

Better: Using An 

Editing 

Checklist  ð  

 

Did I Use 

Punctuation?  

Gather students around the carpet area.  Briefly discuss what was learned the past few days.   

Remind students that good writers make sure that their pictures match  their words.  Say, "We  can use this picture of a sun, with 

the word 'sun' under it to help us remember what good writers do."  Remind students that good writers start their sentences 

with a capital letter.  Say, "We can use this picture of a GO sign, with the capital 'A' under it to help us to remember what 

good writers do."  Remind students that good writers leave spaces between their words.  Say, "We can use this picture of a 

pointing finger to help us to remember what good writers do."  Remind students that good writer  stretc h out their words to 

hear as many sounds in the word as possible.   Say, "We can use this picture of the boy with stretched out arms, to help us 

remember what good writers do.  We've been leaning about how to make our writing better."  

 

By this time of year,  students should have already participated in mini lessons about adding sentence stoppers.   Revisit the 

books you shared during those mini lessons.  Ask, "Why do writers use periods, question marks, and exclamation points?"  

Facilitate discussion...  

Ǐ to sto p a sentence   

Ǐ to ask a question   

Ǐ to show emotion (excitement, sadness, anger, etc).   

Show the class the fifth picture for the ANCHOR CHART.  Ask, "What does this paper show us?"  Say, "Yes, it is a picture of a  

stop sign with the word 'stop' underneath the  stop sign."  Ask, "What do you think this picture will help us to remember when 

we are writing?"  Remind students that good writers stop their sentences with a period, question mark, or exclamation point.  

Say, "We can use this picture of stop sign with t he word 'stop' underneath the stop sign, to help us remember that."  

 

Point to the pencil ANCHOR CHART on the wall.  Say, "Let's glue this onto our pencil checklist to help us remember what good 

writers do."  Glue the picture to the pencil.  Remind students  that the pencil can be used like a checklist.  Say, "Today we 

learned about stopping sentences with a period, exclamation point, or question mark."  Ask, "When I'm done writing, and I 

read my story, what should I do if I notice that I didn't use any sente nce stoppers?"  Say, "If we forgot to use sentence 

stoppers, we should go back and add them."  Demonstrate how to do this on a sample piece of writing.   Say, good writers 

put periods, question marks, or exclamation points at the ends of sentences.  We can use this picture to remind ourselves that 

we need to make sure we have sentence stoppers in our writing."  Dismiss students for Writer's Workshop.  

 
Anchor Chart  

 
Stop, Train, Stop ! 

by W. Rev Awdry  

 
City Signs Zoran Milich  

 
I Read Signs  

by Tana Hoban  

 
Signs on the Road  

 by Mary Hill  

 
Signs in our World   

by DK Publishing  

 
Mr. Pine's Mixed Up Signs   

by Leonard Kessle r 
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Writerçs Workshop Unit 
Editing 

 

Listening for 

Punctuation  

Create a visual with your class depicting what voices do when they "read" punctuation.  

 

Punctuation and My Voice 

 
Voice goes  

 
Voice drops  

 Voice goes  and pauses  

 

¶ materials to 

create 

"Punctuation and 

My Voice" 

anchor chart  
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Writerçs Workshop Unit 
Editing 

 

Target Skil ls 

Menu  

Create an ongoing "Writing Targets" menu of expectations for editing expectations.   

 

Remind students that authors EDIT to "make their writing more readable, understandable, and 

enjoyable to read."   As you add Writing Targets to the chart, encourag e students to become 

responsible for them as learners.  Hold them accountable by encouraging editing parties (peer 

edits, group edits, independent edits, teacher conferences).  More on editing "parties" in the 

next lesson...  =)   

 

As students become profi cient with each writing target skill, have them add their name in the 

appropriate spot to indicate mastery.  In my classroom, mastery is the ability to demonstrate the 

skill independently 90% of the time (so roughly 9 out of 10 writing pieces).  

 

Writing Targets: Editing  

Capitalization  Punctuation  Spelling  

¶ People's Names  ¶ periods  ¶ no excuse words  

¶ States & Cities  ¶ question marks  ¶ words  on word wall  

¶ Days of the Week  ¶ exclamation points  ¶ words on mini office  

¶ Months of the Year  ¶  ¶ classmate names  

¶ Beginning of Sentence  ¶  ¶  

¶ Names of Places  ¶  ¶  

 Mastery:  

 

 

 

 

 

Mastery:  Mastery:  

 

¶ materials to 

create the 

"Writing Targets 

Editing Menu"  
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Writerçs Workshop Unit 
Editing 

 

Editing "Parties" Guiding students through the editing process is the goal of an editing party.  

 

There are a few different options for editing parties : 

 

Editing Parties 
Teacher/Student Editing Peer Editing Independent Editing Group Editing 

    
Students work independently 
with an adult mentor to Seek, 
Find, and Fix errors using and 
editing checklist or the Target 
Skills anchor chart. 

Students work with a peer 
writer to Seek, Find, and Fix 
errors using an editing 
checklist or the Target Skills 
anchor chart. 

Students edit on their own to 
Seek, Find, and Fix. using an 
editing checklist or the Target 
Skills anchor chart. 

______________  
Students edit after a teacher 
has noted # of each type of 
error on a post it note for 
student to Seek, Find, and Fix. 

Groups of 2- 3, or 2- 4 
students meet with an adult 
mentor to Seek, Find, and Fix 
errors in their own writing 
using an editing checklist or 
the Target Skills anchor chart. 

________________  
These groups work with copies 
of their peer's stories.  The 
group goes through the stories 
one at a time. 
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Writerçs Workshop Unit 
Editing 

 

Holding 

Students 

Accountable 

for Target Skills 

(Non -

negotiables)  

During 3rd qu arter, I begin to hold students more accountable for the skills that have been 

taught.  Many times I will take their pieces home with me and do a quick count of errors I've 

found.  I don't mark the errors, instead, I attach a post it note to their work ind icating how many 

of each kind of error I noticed.  In addition, while I read their pieces at home, I bring home 

handwriting paper and create individualized handwriting homework for students.  Some 

students end up with a page -full, while others might only h ave one or two things to practice.   

 

By doing these two things, students know to work toward developing handwriting that is legible, 

AND they also are more motivated to self -edit before I take their papers home.  

 

Samples:  

Post It Note  Handwriting Practice  

 

 

 

 

 

¶ handwriting 

paper  

 

¶ post it notes  

 

g 
what 

1. three capitalization 

 

2. one period 

 

3. two sight words 

 

4. code date? 

 

5. title of story? 

 

 


